K-12 8 HH = P UCARE e R 5 SR (1948-2024)

S

ARUTFRE RN 2 A B AE 13 R A - BNBEEZE IR
o BREK-12HEHR TNREEME (B @ RRINEY) KSR
B SEABMEREEEER  WERE RREERAEEEUIEERE
MEMENSCANEE  AHBENSSFHENT G LS EERERN
FIRRANE o UL AWTFER M 2B SRR AR TR » IET TRl wh A
TR~ R BRNERE - SFFRIEITTHE - B 187 RAR K-12 EEBOCREE
BRI EFEFOOET 2N A O > 23R EE B IR T
RMSE o HREH (1) DUEMREEREN RGBS G - 52
AE BN B R B R B EE R 2R AT OB 5 WP 2 B AR AR AR/
BN ERIRE DA AHEE RS B SCOREEE B AT BFFTA R LASREE
BEM BT HIFEFEXANERAR - 2) FHTEAEARXKTE
AHEERTE XAMER EE L THEE/NEHFEREER - 3) A~
FIRAIN AR AR EN T EEERE - (4) B/OUFRRATE
AR A R E NSO R RN o

Bf#] | K-12 8 OREEE Ztiscitissat EEie AE
vaxin

SRR » BB KB FTNEEZ  BAEEE | s1149074@s.eduhk.hk

* ZEEH > BERERENTHER S 0 WEEE | lyixun@eduhk.hk  ( ASCEFASEE )
ERER R BIERE KB GBE R4 0 BAEEES | s1140789@s.eduhk.hk
ANLZBEBYERENRABEERERAE “REGEEEEE" S8 (404753) EBIMEMFTRER
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—~ TR

RIFERE I B4 2R B RINEL  FIRHIBIEE R mLs
AR BB ETE AR ETES ~ FEERE  EEH—ErEREE
Bz (Chall, 1983) o {E4IHEREIFEER AV EZMERIEE - 2/ N2 FER [52H
FJ7& | (Learning to Read) @ ZEPYFERZ [TFRIEFZ2E | (Reading to
Learn) * IS RBERE N AKREEAFERE > IMEKERETE—
IR FHBIGE/KIE (Harlaar, 2007) © BEEFARAIG I - 224 BIFESCAR)
NEEE R ERM  EEREA BHE S RIBIERE S » BRAESCFFHEHE
FESCAS IR G Rk » SR 90 DR SO S 268 = T AR VR A T AU L ©

YA (Text Difficulty) FEZHAKEEN LHEZEE
TR SCAIEREE (Text Complexity) XA ZHEE (Text Readability)
(Mesmer et al., 2012) o X ARHEZZEHRNEZNFTE » EEEFE AR
SR (WEFARE - A7EEMME) - BEENEE (E =
FFEEIN) MBIEEFBINAR (WHEBER - MEEE) - EXAE
BHEZNEM SO (EHER) » RIHEBEES ; F—XAEN
[FFEE TS REHEEIAMER - EE I EEE RGBT OR
HIEEE @ MEEEZHSAMEE BRGHEMESOR 5 I F—X
AEFE—FEEMS - HEE A fEREBEEFNEETARE - a12Em
A AR R R EEEE > M RER E R EREERE T &
YN T BIGEEEE o (ML 0 BIEMTTTEBEE RS 0 R ~ #ENER
A REEMAIEEAHRE > (Snow, 2002) ° FERFL X AREER: » &
mEEEZTTRR - KNIt AEREK-12 GEEEST) #HEH
= NHSCREEEMSE » BRRIESOK ~ BEMEF=THE @ TMEFA
[P AR SCAS B FEE O BT A T 77 125 B S o Bl B AR A SR BB BRI o K
MR EEENREEEZENHAA (Alexander & Jetton, 2000) @ HEmiEHE
BE  WHABRHREERBBEER (K-12) SEEHEMBEM R
HEE  AHHEEERZSFHENSEM G TEEEEE R ENRE
AEJ15ERE (Fitzgerald et al., 2015) ©

BIAEAR K-12 FEER ARSI T ERENEEE S ZR 0



HRAT B B ORI o BRE L BARES SRR
B 5 AT A T 51 55 B R B 2 2R A A RS2 1 ER S Yang (1971) 0 HDUE
FESCRZMEL 0 M~ B AIFESORRHE 0 DUE T A B R B AR AU
DENAREE  FR T XA ESE CASER T E @R
[E R ML T BB AT AT o BTt 2 DIPRE ERE SOREEE
I BRER » WEREL AR EEEE (ATEEA) BFE R
MmRETR ' ZEEHE VA TR o filan - BESF (2017) @&
WA TR E R E /NS ERE AR S ORI - HRA
AR ORFEMBRR R E o SRERE (2022) AN TR
THEBYBREE XWFAZNGE TR BT XEXHEER
(HEAREEN REFXFETEE) HIEE2MRE - 15 LR
TEERS A EAEEL BN AR ER . b JRE TiES
AR BSOS > RS ET TR DUt AR rT s A 5
FERHE Y 2 eB SCHM ONEE/INE) o SOREEEE RIS E Y 2 fSOK
HIRTE AR FFRER (2B FREER) - EFMEMTRHRAL
gEt TR (RBEE 0 2020 ; BIEES » 2021) © HABHRAIER
H A% 5 B (Natural Language Processing, NLP) FIi&2s 22 & H B %
(Machine Learning Algorithms) * B AR E N HECFRE (B -
TRTEE ~ EH 0 2020 ; B5B  RER - 2258 0 2019 ; R RE
7502023 5 REESE 0 2020 ; AHEEMS ~ HM 0 2022) o HEH -
NEA =R BRSO E I e A7 U BT SCAR R T B MR  F
B (2022) o T RIEEMEANAY R RIER KR R Wt Em TN FIREEL
AT A AR ST E AR TR T - REESF (2018) /M4
TSORAIEEME BB TR 7T~ SORISEAVER AR E R o 205
(2015) HIHRE TEIANASME B SEEE ~ IREEAIERE Al B A AV R PR
FIRFEL o BEBTN S HATEI AR K-12 FEER SO S AU 72 1 E 3K

UL TS . OURMUEM ) . TAEMAR] . [DURGHEE) A WS T A & 48 o B AT
RSO R T IRFIBIAR I, BOEBER A 2024 4 . MEFSTREAHF X, URERABQ
B CkAB, CSSCD , MANREZTEIL, 2XTHER, K12 BREHFTHOOR (HH. ##
R BRI EAD o
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BES A IERYARHRES Y AREENZE  BOEEEE
FEBRER - Hih > B R SR RIS AR ©

M A B P9 1 5 SO B R E P IR A BISMNAY SOAREE A 7T
ML ER HERERZHRA BETHEENZESEZ - HFAASE
NMEWRIAFH > THEREHEENETBREH CAHERTE o 1T
Ah 0 B T SPEE R SORRI BT SRR » BT 0 B PR N
ML ZEE - AR A EZE AR ER 2 o fl4] > Ghani et
al. (2014) KeF2HMIEREA o ORRE (B& -~ A7F) 9
SRR TERIROR o PR B T Ty A i THI A o B ISR R
BRI RIEEME /AR ; Balyan et al. (2020) HIER X ARFEINE 0 H
H 2855 5 i PR o 22 & 1o SR iR AR A Bt S s BN HYSOREEE o HZX
— LB R 5 R (R 0 25 W (E DL R R SOREE )2 28 o g > Mikk &
Elts (1999) LIS RIEZEM AERE @ FEF R AR FER - A
REAE) MBEERE (B2 REEBECAREE) K7
MREE AR ATEEME AT 5 Spencer et al. (2019) XIEIEH K IEH (Item
Response Theory) » #¥{di /NEA BB BRAEHIGRASE R - W A el & e EG
(PR ~ SRA0EEE) FMERRER ORNFERESELE) BEE I mERE
AR o BE - ARSI SOREEE RS BRI o B4 » Fisher &
Frey (2014) 12407 (Close Reading) AYRRETREE @ LI/ ERHE
BRESOR o AIDIFE K, » BEE BN S S8 SOR S BT TR E — P B
RAEMFRAIBEGIHREIGE G XA - BEMEHBZTRE » FRIEHE
AR BRI o R 0 B EEBISMATT LT RS E BRI AR AL
HISE 2 R B SO T B RE SOR B A FUAR (2% o

1)

=~ BEE e B it

&

(—) BrsErE
RIFFARAE 2B ME 4740 7% (Systematic Review) » JHZE AL IEE 2024
F4 A K-RABFER NEANRCAHENERBWI 0 BEEHTTREE



ARGt BTN E 2 ITE - HIRA TR SOREEE I9RHE
Tk~ REBRE > XFREETEET N o ANTFILE NERE
i -

1 DUEIHFE 2R MPLERE RS (WFFTd s ~ mHgEis) ?

2. AWRLE 77 R AT LURH(L K-12 BE BRSO EERE 2

3. AL R E R 2 K-12 BEBRASOARERE 7

4. BB ZRTRIE i LUA R 2 AL B R BRSO 2

(Z) MFEn

REFFEIRA 2SR A Ak K-12 B P A S E AR E
BIFRETESE o B MR  FIHIE SR AR HERRE
#E (AR 1) - WA RGAIEE(CAE AR A - BRI ST EER
B7% (Siddaway et al., 2019) © [FIFE » A AIZYE K-12 5 SR E
R0 R » R H RGN ABERN SCEETAR ST (White
& Marsh, 2006) © [£4h » 2T #8 K-12 205 A 8 BERF 7T SE I 38 Rl
I ARIFFE(E I CiteSpace ¥ ¥ R/ TEF =0T (Chen, 2006) ©

(=) BAER

AR F MBS B S 5 M 2R DL “Text Complexity” » “Text
Difficulty” » “Text Readability” » “Text Characteristics” » “Text
Feature” » “Text Challenge” » “Reading Complexity” » “Reading
Comprehension” T S 8 5 72 & H B N ME T X 5 2 & KL E
EBSCO ~ Web of Science » ProQuest » Scopus * SAGE Journal » Spring
Link FETERR » THRR A2 E BV RETEHZE - Hh
“Text” M —IHREBFEE (K-12) P RAISHACRIESCEM R fFE
2= (Picture Book) ~ HAE ~ HWEK » sRIMEV ERXE
F o MARFR 2024 F 4 5 WRES 20 RIS RITE
HAFIGR S IR 2R B A9 2 SO B B A 3 R IRF R T i ] o
75 1948-2024 £ 4 A > HIPMER 11,610 FF55CRL
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FER RN A DERRAZERE (3R 1) » %55 PRISMA (Preferred
Reporting Items for Systematic Reviews and Meta-Analyses) [k & €
HEZE (RIE 1) (Page et al., 2021) » A7 ER R R AVIE-E K H 2
EITE—mE 2 (N=592) @~ BHE R ESCETSE “imfn i m&5E2
187 & SCRRAR A 34 ©

A1 SURRA A\ B B e

ik 9 e B e e

1| mmEE IR » Wk ST S SRR

2| FUTIEETRA | SERTREIRIRS G B

G eSS

4 |moax JETETHI

s K2 HEBE I K-12 OB » IR B S O AU 3

6 |HEESR (Bbt | EEM  RERASNEY 0 ST RERAREENE
HEMRRSNEY) | WRES

1 : PRISMA SCRkfifi 88 A

i1 HH\Web of Science » EBSCO% HN BB BT RAST SR
il ORI ST, (N=11385) (N=25)
l I
TEHSTSR (N=L1610) [  SRERRR
ﬁﬁ {N=1340)
HE
SR RSO
FEAEPEEATREE (N=1020) papy
o ERTREAEA
=592 '
%EﬁiTﬁ(N ) Foidihoetd
o _
HY A TSR SR
(N=187)




(DY) SRR 40 85

B — 15 BN A SCRUEIT BT AT T 2 G SRR
BHZ (R%R2) - [ AREEHBNE I S—FERE=(rE
BRI 30% SRR R TBSTARTS » #1505 —BIE S 85.4%
RREHEREEALE o W EEINMEB R - HR—RARTEER
—HER > WHARAEREAER « FIER b S—(rE
TREAEAT 2 MR ©

2 K12 A SOAREE BB D78 N A 5 M AR A AL

—RAERE TRAEE AR
B e isan: ik BECHE ~ FTEEAES
WIHER WIFRRER ~ BEFEERL » SORSERY - SRR S
EREVRES JTiEMER AR AT » BEEHE - ME B TP
FERR FSES2H SOK - HE B
SRR SRigIER HERE ~ BIFURES

(—) BAUFER®

1. WEoE8I 3

WECEEE » B 76 FER (1948-2024) » SCARBEWF7IE L
HEAREHIGRES (RE2) - 3 CEES 2010 FEAREEM -
W 2014 FEF|UE(E © 2 AT AE B 2010 F 35 BB M A HE RO B %
FE¥%E  (Common Core State Standards, CCSS) * AR (Bomer & Maloch,

2 EE (ERBECEFERE)Y (Common Core State Standards, CCSS) , BM4AFMNEWHE (NGA) FoM L
EREBZEE (CCSSO) #2010 £ BiaHE, HWISHMNER2E, SEMAENKTELELE
WA, BE 2024 F, 41 ENEFRILERFEMARA, CCSS L EEEHEET E4 (ELA)
Fol BAEY, ERBFRETENFTT, FERK R EZE0MBEHXARMER/REER, BHETHE
bR BE. TN RE R A R AR ST AE 2R
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2011) o aziEHERE T 2AETE K-12 FEERFZERIRIERE 1K i
M T EEMR SR ERIRIE 7715 0 5138 TR R EAE B SOREE
HIEZ &5 (Gamson et al., 2013) o 4IFEEZ HNEFAEE H AR A0 22
MTEAT UNEEEER)Y (The Elementary School Journal) X 2014 FE4H%R
T B R AR B RTFERR e o B8 2014 R EAN N BEE
RESF 13 Reh @ RIS B E R ERTE © 2024 FLUR
BB N EA R EEF R E M RGN A BIREAR - mIET
FEENERY R o

2+ 1948-2024 47 K-12 # & SOAHE B H R HF 72 35 SO o

25

22
20144 BIER22E —

o s
&
‘b{
G 10 2010<E [ BR 1 M
B E RS A
(Common Core States Standards, CCSS) .
5
1
t.____\.l 2

0 v v v v v \
1948 1952 1956 1960 1964 1968 1972 1976 1980 1984 1988 1992 1996 2000 2004 2008 22 2016 2020 2024

SEREMR (N=187)

TR 2 E » AW FT{EB) CiteSpace 1Y Burst Term D AE
B HEK (2014-2024) BB FHEITREL 3T (Keyword Burst
Analysis) * DUT i K-12 205 SOREEE B B B 7t S SO i 72 BUEG
(RFE3) - B BETEMELR 8 [E5RHA D EREAEXHE
FRUEZ AR TR AR R o U EESHEMM (RES 1.8)
I THEZEHRIE ) GRES 1.6) A5EB5REEEE RIS » R
CEWAEZLREEERTE o BE » H 2019 FL0K » BRI #
AR T TEES RN 1 TRFBERE 0 BR TAREE) (RES
1.15) ~ THARESEE) (REA0.94) M (BHEESZE) GREA
0.94)  BEHA T B L HIBIR FC T R AT BB - BEERT A



PERTAI AN TR RERVED » KRG BRI RS AT » s
2 EAREE RN BRGNS BE - B SOREE Y
BRFEIR AL T A o It BESCRRE S @M - RERBEARE R
BERE - f5B) B AARE S R BRI (S SOREEE N A RTUEE R 0 A
ARHEE R AR K-12 FE SOREEE SHIE Y 5

233 AT K-12 07 SCASHEERE B O S i)\ M B S € B UL (2014-2024)

ZE B 2B | PSR | Bk 2014-2024
WE | Ay | ER
A (Complex Texts) 1.05 [2015 |2016
/N2 (Elementary Student) 0.84 |2016 |2018
FEE A (Difficult Texts) 0.84 [2016 |2018

FES WM (Linguistic Complexity) | 1.8 [2018  |2020

AREERE (Text Difficulty) 1.15 2019 |2021
HARGE S R 0.94 2020 |2021
(Natural Language Processing)

HEBEHRIE (EnglishTextbooks) 1.6 |2021 |2024

FERIEFEZ2Z (Corpus Linguistics)  0.94 2021 2024

T JEB AR I ] B L SRR R B OB ) SRR () B o REARKBASRE
FES R HE BB R o

2. FoEH A

R EERE (AR 4) - BRI CAREE R 2R S
B iANYg © EEEERIE/NEFIFRERSE - (IR 91.4% (N=171) °
MAHEREIFEEZ (21 8.6% (N=16) ° (HFFENE @ AT RN A
AR 2R MR F T (EEIR B RZ B D © 75 A sE
R BE B SCAS o B e L B R A Y SO B B A 77 vA RN Al Y 28 i
ERR o NEFMFRENARBER LSRN FENMN » HEEGHEHXY
A CH I A TR A A AL RS BT - Bl & ml M A e
PR AT R 1A TURY S & BUER M AT SR B AT BB E AT 0 ISR
HIERI L = o T4NMEREFE BRI AR BT X Fig/) » BZW REE
PR~ B E SRR e ETTEEMEE LT RER D - &
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BV R SOR B R PERT A BT (IR AR RIS B\ T3
ENEREEHE TR o AR — SRR R T R
FbE o

2 4+ WRFESURKIR B B 3 A

W B SCRRSE ()
ZhHERE 1
ShHHER - /N2 10
ZhHERE - w) 1
ZhHERE - = 4
INER 57
INEE - ) 12
INEE - 28
ksl 26
I - Erh 8
L 40

e ERlE (B3RS & K- AEXABEWHR T EREL
B (N=66) ~ B2 (N=47) ~ B 5% (N=37) - #t &£ (N=35)
FER o b4 HEIE R RN EZECARER (N=116) 1flL 62%
HIREHINEY (N=56) » {5EE 30%, BHHEER GREERE - E5%)
HIBFTEEE /D {(EH 15 & 0 15tk 8% o EEAERES A @ HEEERXH
FHIEES (N=139) - {5EE 74.3% o BB S 0 K-12 B CARHER
7t FEEFREHEREZEN > NERHEBEERE (S5EE
28 - B2 ATHREFANEESTERYE (AR 3)  ErlgEER
A RE I 7E EEARTFAR BB R A MIE - BB 555 B AR R
BFFEAR TR © l40 > BATA A B LsE I rT B AR R R A8
WZEI 1921 M55 (Thorndike, 1921) 4RFUMIBEEE 5 A% o I
Ah 0 BEE R BRI AIE B AR R - e B MR T KRBT~ IR
ZAEF R B BT EE AR E ~ SORFEEBUR ERA] B Zhat B ORI E M
HIERFFE & (40 Coh-Metrix ~ TextEvaluator) * 2555 S AEE & 1UHH



BFFEfR Mt 7R B RIS o SR E JREL - & 7E IE DL a8 AR B8R
Do BRI REEAR KRR L IR T BT Fe & B IR S AE B SR R IE ©

A5 ¢ HEFESORRH B oA

25 R R) 27 R GR)
R (Reading) 66 35 (Russian) 2
R (Science) 47 FifEEE (Greek) 1
HigE 55 (EFL) 37 335 (Persian) 1
&2 (Sociology) 35 ZZ5E (Thai) 1
RS EM (ELA) 8 FRIHI{HEE (Arabic) 2
2 (Math) 7 1558 (French) 1
JE5E (Chinese) 3 B sE (Vietnamese ) 1

I BRI GET R AR R R SCGRIZ AR o R RS~ BE RIS
BRA R OREERD MU S ARURER - NEHER S DEEFIBUARES g o H o BE
%ﬂ@éﬁ%t ERIGE S2 f 0 JEUSGERIE 145 EHEFRE 1 B B2 B L HEREIE
HETE R A 1R ARG 1R FEIEE 1B > hihEs 2 8 o BdEE | BATEG 8
Rl

(=) SCASHEREREAb 5 ¥

BN AREEE R 77 1 0 EREFEROERERE (Common
Core State Standards) fEHIEEE ~ EM ~ BE BEIEH — (@4 E KT
i SCAREEE (Hiebert, 2013) o &8 4B 5 SOREEE H AT M A UK
L WREFARE ~ BRNATFRESELIEE , EHEEEECR
HESERNT  WERNAEE  XAFENBREFEERNE ; #E
BRI A R BT (AR E) MRE
EH (MEBERMEEEL) HRER o KIFFURIRIL D FEESR ¥
A SCIRE SCAS B SR A T TEHEA TR T 04T © S5 REER  K-12 BB H
AR REHE T E L AT A XA E &7 (N=156) &F » {dth
83% * HRAHRRFEIVEE S TEZEFL (N=20) » AL 11% » 1
EEREE T EAERD O £E 158 GEEED 0 (5 8% HM

R A TEE RS 0 A TR A A E & o
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1. w2 SRR A

AR ) E TG B E A AR RIE R AT A A U SR
TEE LS E7R R R LR 0 A Em el @ e A BRe R AT
AN A ERAZE B S AR EE A (Benjamin, 2012) ©
EgrlEm A R EER AR A5 R ~ AR EHEE R
REEE  ERERAHE AR EE ARG & B EE RS S OREEE
R 2 FESCRBEE 2 RULED ; BA% st 5 BARY Pl A
AN B 2R5E S R BT A A 28 22 & T R A 2R B B a B SUOREE
BOI PG SCOREEE o RIS EE R AN R B RliEE
B a8 AR FEEE) Y (Benjamin, 2012) o KIFFREGE T 23
Rt (N=187) FEMANFEEAR  BEIH AL EHEHZEN
AT SR - S A E RS A AR FT A R A 8 - 4R
6 B~ MAHZE CE A 84 BT A T EZm Al EEA - 40
Fry » Flesch (Begeny & Greene, 2014) ; 5 43 & Fed 7 AN
HEmm Al sE M A 0 40 Lexile ~ Degrees of Reading Power (Roux et al.,
2018) ; A 49 BRI L HERF A5 S AR AT E A0 0 40 Coh-
Metrix » Text Evaluator (Liceralde et al., 2022) ©

2% 6 ¢ K-12 H0H SOAKE B o Bnh A

A A X A B 86 AT w2 A R
Bl A (84) NAFESR G~ AIR) | Fry > Flesch
AoAER R TR AN (43) HERR | SORBLEEE VLA | Lexile » DRP
matsE S EAATEMEAR (49) | MIEEEREAES R Coh-Metrix
TextEvaluator

T AN B EE RS o TESRTFE AN (84) ) FEEFATHIEAINTE 84 B
BRPF AT AL SRR o

BEAh - gEEt o i 7RI E A RAE AR 2B BB E B » R
H IR FERIRFRES 7 ARRIEAR » AR E TR ER B - &
BT A AR EERRFHE N R 2EEE/NE  N=88 ; 7]



F N=67 ; & > N=69) FICAREE » M/ D ELHEEREER (N=5)
FICAEEE SR o BErgEEY) SRS AR S IFEE A RE ©

2. BEREEAG

SOAEEFE R E MR F EARSE R R A E i TR B SO
AT EREE o AWFFEHE Person et al. (2014) ¥~ A8 & T MAEZR
58 0 187 BANA SR EME i TEN AR SN ET TH
g (AR 7) o EF 20 BFFEMER T EEDHTEZE AR FE SOREE o
Hrh o 6 BEFRXADHZ4 (55 RR books ’ 1 & STAS-1) (Pitcher
& Fang, 2007 ; Hoffman et al., 2001) - 13 B {HHFEEEH ] 250
(CCSS) (Sierschynski et al., 2014) 1 & X AHIE Z 48 (Text
Maps) (Chambliss, 1994) ° E&FEE » B HTHEH CCSS FH{E X
REENTTRZ  BrEEEARFBERMENGEAR ©°

A7+ K-12 B0 SOARKE B 5 PP A

E P4 HTHEZR Al T H ] 52 HLASr HriER
XA ZA (6) RR books (5) HAEMETR AR
(Text-leveling systems) (Reading Recovery) WA~ ErEAEAE
PEN
FEEMIEETLHR
STAS-1 (1) (Scale for Text ARSI =EhE SR
Accessibility and Support) AITEENE - AEEER
SRR 25 (13) Cccss (13) NAERE B
(Rubric and exemplar systems) | (Common Core State Standards) PN
FEE R ~ IEW
XAME g (1) Text Maps (1) (& 7 73 $H%
(Text-mapping systems) B AL E

T L RPNEREEIRRIR Person et al. (2014) 42 AV SCARBEEE MR ME  HEINPHBT45
TFEARIERE > W TSCADRESE (6) | T SCRDRZMTE 6 RSB TR SORBERE o

3 E(EE GERBCBEFRER) (Common Core State Standards, CCSS) , W4 E MKW & (NGA) FoM
EREBZEE (CCSSO) #2010 £ EiaH 2, HW4SHMNER2E, SEMAENKTELELE
AWM, HE 2024 F, 41 EMNKFRICEFEMERM. CCSS T H il E REET 24 (ELA)
Fol BAEY, ERBFRETENFTT, FERKREZEMEHXARMER/RHER, BHETHE
bR BE. TN BGE R A R A ST AE 2R
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ItAh » RBIFEIRGET T E EREREARZ2ETHFEAER (XK
BO iR (N=4) ~ /B (N=15) ~ %I (N=5) ~ & (N=2) °
BREMES T TERERNEEFNBREREER (—ERE=F
) 0 BRI REBURAIREER JLHZHMERPEER) AR BHIRFEI AR o
EEMIRANBE M IERE B ARG E /N2 PSR E =
FHSOREEE B amE E 70 4R 2 58 B4 P& BRSO 8 5T A B9 B R
DUR 3 A e M e B/ N2 M B s R P S OR R IE AU 2 (Dzaldov &
Peterson, 2005) ©

3. W B WAl

I ARMEE (FEE -~ £F) B OREEETIS R D
(N=15) » EAFEERFEERR (N=15) @ REFAFFENRE
BHRE o He o 7 HIFRMEAAFRANER (W5 HER X FER
SEEEE ; 3 BER 0 HRES) - HEEEAEE R O EE
1TFEFEE (Pishghadam & Abbasnejad, 2016) ; A 8 JEMFFTHIRE
R Em BB AR 0 MRS R AR I B b B Al A AR AR
TEMESCAREE (Gecit, 2010) ©

(=Z) CAEPERER

SOARERS I EFEGR  (Text-Task-Respondent Theory * TTR) 5872 »
fE RS B ORI R NMEZ AR R BI R 2 0 T B2 B E & SRR
22 (Hoover & Gough, 1990) o X ARFFEIE AR 5 1RFEL » 4l5H=
BT~ A FEMEMAEEES o EERRAEES L& - BEE)
1% R KEEEEF T HERZE o (EBRRTEEE I SOR
RIEE & EGE R EERATFRAVE X » AR B AR E T o 7]
o BRI ORI RS CORRED BSOREEATFZ (White,
2012) ; AT T E RS RBAIFRERI S A (EERE) Bk
BRI BEMERMEFARERE ) - SRR ARRE T
FEMBFIHEHEESORERE CURE#E) (McNamara et al.,
2011) o HAMFHESEEBEUMEBER (EBRE) HOREE



FRZ 2R 028 L sl A TN A R R Y B sE FE R SR » BE T
FEBURNAE ) 73 47 B T R 25 b o it 2 ol e o BB - REAR =R
#EfE (Spencer et al., 2019) ; FLAN  BIRERRAZRAAIZER (ANRTEEE -
AEMEMENEEEMMEEENEEEESE) NBMBAERERE
KN EBEREW EFERPAETRNEESE) HREEMNEEE
EEHEME S AREEE (Stevens et al., 2015 ; Viriot-Goeldel & Crinon,
2016) ©

ARFFEETR TTR Miam » BAEA IR 45 R RS R B AR H#E R
R 187 BANA SRR AT 73 AR A B 3 A7 o

28 0 = {8 AR BR AN RO AR A5 0 AR FUER IR 2 B SO B
DRE (AR 8) o fildl - K=RAEEN TFH%E - A+ @Bk FiF
A ERAEE TARGBEREL  WE—DR _REET TXARES
K XA~ XARNE ) Fis—REE [XXARFEL - BRK
BENTGEER T NAEENZELERNE » TLlE —RAEER R
HEWIFR—FREEREBENGENM o Flal > —REE TSR
K RERTE 171 B P R BE R E AR » B ZREREN
NAGEERE (N=166) ~ XA (N=79) MIXCAANZE (N=34) -
M—REERRIBEE (N=171) B/DRE KA E RS EE AR
(N=279) - EMAXARENIFZE TS  MESERNZERS
TERBIAE R - H54h » BLEEE (N=6) FIEHR (N=5) FFEHHIE » SO
K (N=171) WIS Z - Erlge 2R A B AR HE A EA
B3 R A HBA BT TR AL T A] o MEtE 2 T » B EB R REAIHFFE Rl
M WREZERNER - RAKA] IR LT ERIASE ©
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%8 K-12 BE ORI B R

— B g TR ZRMERE
PENEL S g (161) ~ AJF (92) ~ #Bik (57)
AR (171) (166) B (57) ~ XCRERS (3)
PN RELEE (10) ~ XARE (5)
(79) BEE (37) ~ AREE S (39)
NARNE XATE (10) ~ HEFHEE (23)
(34) WAEFE (13) ~ XAHR (13)
EERE (6) HFEERIA (6) EREAE (4) ~ BRAIEGRE (2)
R (5) FFEERIA (5) REEEA (3) ~ (EBER (2)

AN BRI RS RIS REC W TR (161) ) f5FRTE 161 B E P B8 OR
o

(DY) A 7 =+ SR

HIFHAENZ  RAEWNAE » TEHH2 A B EE ORE
E7 CLFRHRE) REMEBRR XA TEE R REAE o CDARSOR
B T R T AR B R RN AT A R R IS I 7R 12 4t T &
fRE o fIan » 2R A 28 4 (& A RS 77 A AR G BRSO 0 BIE A AR
SENBEMBMBIEEE  IAERARBECAEETERNREFMRET
FRRF T > PRER AR AR 22 RS BU BT8P R Ig o 281 @ AR FE
EH 8 RANAS Y K-12 BB & & NHSCREEE SRR IR 1T T
7% o EHEHRIETTH - AR AEE TTEESR (N=1) ¥EhH- 48 -
. (Know-Want-Learn * K-W-L) ZRHEELHE - 3& - 575w (Listen-Read-
Discuss * L-R-D) TRIE$E 24 CAREEF 2 (Lupo et al., 2019) -
AR % 2 A B ol PR A I A A5 SR AR IR K-W-L BEAR A R B B 22 A B sl AR A
XA 55 EirrEEEVERE XN (N=5) » RIAGEXEEETR
/ X 28 (Scaffolding) TRESEEA ML FFL2ERFEEM XA (Reynolds,
2021) ; 7RARRZE (N=1) ZEiE¥ LR —HS2 21 T THATR AR E AR
BET)  REAMEMESCA T 22 1% (Complex Text Analysis) HEAXE B
— AP AERIEEM A (Witte, 2016) o TERIEKIE A H (N=1)
HFFTE S TEAFREEBEE T~ (METEMIETH) 24ANREENE



SEFAI (Close Reading) SRESAEAMHEE 4 BIIEA XA (Fisher
& Frey, 2014) o BT » BECBHUSHIIALL - B 77 HHORF
Feae/b o

VU ~ BIF 5 % i B

(—) BEFE& i

ARUTFEAERTFURAE ~ AL TT 7R ~ 28 R ZR 0 S5 3R 1Y 75 T
K-12 HE B = NHSCREEE T IUET KA AR AL - S HDUN IR TEsS
A o EWTFEREUTE 0 BEEM R EEREISORFE S EMIE - HEH
P8 R R RIUGE R AR AT SOR B TR R B ENEE S
FRREER o /DA A ME R B BB B AT 5 WEFTA R AR RE SO
L WIFRGERCSORRIBEAR o EaHE 7 E7 | - SRAREEA
KAE BB E XARSEEN T E T % THEE/NEMAH S
B B ERNRTH  ARBAN AR ZER B AR ERN EERA
= EAMEFBERNIEE 7 —EEH o EXFRIETH > BREHA
BrFefe 7 BB SR ~ ERESCA TR okls - (BRI = B/ it
FUAEMESCA B B R SCHF RS

() Wryess
RIE LA 7 dm o ABFFRAR AT =7 ER R K-12 FEESCA
B ORAHT TR RIARR e - (AER 2 E B TIEE 2% -

1. 3 ¥ 4 Gl B B W SC A B B F

ARUTFREE - BAINE A SOREETT T EEE R ENER A
PR STAhAE EIPE B SORBITERD o SO ARBHFT a4 5P
BB IR TR EELUEE T ER S > IR E 2RI AT M
NI o G AT M A R DU ) H BE BRSUA AR S IR RE A B o RIEE
PEATCHY A E R 7 SOR RN SO B 2 2 R TR B (A B A AT
FEE G A LR CARE D WA RE - BFESERSA)REM

189



190

Mo EITEE 0 LEHESCAREE o HEHIE 7R RIRR AT 2RISR
K2 - EEM AT EHE SR SRRV E MR R - IXETE - B
B EEREE  SERURTEEA R E &L T R LEE S A
BB SO o BAEAM S EAHLE - 2h SRS BRI A Z SiE A - RIREL
o EEEE > FHXTRYD 0 EMEENSCRRRILED  HEZ
HAS & 7 HIE - REHIPERR 2R (Kachorsky, 2017) © fHEL
ME > EERTE - BREXNEGEMEERE DT B8 S 554
SRS EXHOSCARREEE o 287 0 H AT SN 4 5 B B B SOR B FE B 9T
w/h o BEEAE R KA F RGBSR E R L E R
KBy o BRsRR B MIEERHEREER - Wit RERBEFRAEL
FNsRE 4N RS BRSOR B AR ST 0 BE O ARIRES H R EEE
Wt SR E AP AR EREEEE) > SRR AE S H R IR
TGRSR 25 R AR TS E R B R AN R A R AR AR A2 5 -

2. WEHEICARGE S kTR o W58 Ik 508 T8 S A i B

ERBLA R AT ABPFREEE B AT ORI T2
HEERE B EURR > ARSHETIE - REREMKSR Rt
DIFEREAM ik A o B HAMEE S ORI R - AAGESHHEE
BB RURETAAENE » FIRAFRENGE S EARS S 0 BURTRRF SR
NE 2B RHEAE S ORREEE R o BRI E R MGREIE 5L
RSO RIS > R R PR HEE SR AT A TR 3 (Ghani et al.,
2014) o EHEGEARIERATFEMERE (Turkben, 2019) - (HEEEE
BHFEE/D o 2 BEAF N E 278 5 TRIE FTRBE TR - RARHIWTEHR
BETECARE S HIZ AL AT AFRE S RE S R s ERMaTL
M OREE R FREE SN ABRENTE  #ARESH
S THEEE (FEE) AFRIEEERN (EP) REESHIXE (O
A) o MBS ARHIFREEH 0 EANITERISCAM BRI DL K-12 BEER (%)
MEE ~ P FIE ) SRR R T RARFIGRE R RF R FE R
ARANEV R RIIT L  EAERERT A RRINEY SRR R T & 0 FR
BFEURERNI DRI ARE -



3. VE EE A B B S H5 SR 5 1 A BF o8

BECAIEL T BB BN EF R E S R IE K E )
S2HZEHBEEM A (Reynolds & Goodwin, 2016)  {HEI RS ILEA
FFEEER AN E © BN K-12 RS E 2 A RETGENEE Y » AL
FLAN5R L SFIATA I o ARARHIHFFT AT 78 77 18 B8 SOAS 8 B BTG 77 TE A
BRZTTEHAFTIAER » EARAE  WFR - EERR - [HEREY
MEEGRETTHRMWI o fl40 - ELBOA R FREF b g 224
R E R KA B RRRE S22 o BTG ~ INEAE ~ FIR AR
1 P A A Bl o A () B SO B P T B B PR AT A 3 (Amendum et al.,
2016) R EBEFE SRR IEHYER KA IE » SRR REFHHEAVBIRE R
MEECHCR RN o [Al > BATS2E (EE) WERERE  WESKE
BRETAE ~ sRAIRE N2 E RS E » 2 AR AR AEME R
XFFRRS 0 BEA REER R R E E T RAVEAE  (Venable, 2003) ©
FAN 0 Al A ANESRR AR TR BN (ANEREHE ~ NEEERE A TS
VRIEE) HAEENEZE (Valencia et al., 2014) » W52 ERIA
TEENE AR SRR EREE o bk BEAFRISZE S = TR SOREEE SRR
& o Fldn - EEAGRE ~ FRIEREMG LEELEFARGET 0 &K
RAEHY SO SRR - DUR ML B SR ATSTEF o RAR 7R B
FRESEERLBIBTTT » A SOAS 8 B SR SR IR A 7 B LA SEII Fe 4 & 0 4
R OIS « HE RIS H TS (Atanga et al., 2020) * %
REEE SRR ISR BREE A B iR At 5 R E A 2 M REEH A o
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2 7% 30K

BE - EBEE - HEH (2017) @ EREARANE CHEREE TSR ERAT 0 (AR
7ty 0 (10) » 48-53 ¢

falEs ~ S (2022) | RESESES CATTREENFE  GESXFEMA) - 3) »62-72¢

28~ RER - EE (2020) | BJARE CEM FERHER ORI R 7 R R R B 5 il
AR GESXFIERD) » (2) » 132-143 °

25~ RIER ~ EHE (2020) © AR ZITHE B S BRI RS R & FUh SOCA B R BB AR
Br7E > (PFSCERAEHR) » (4) 0 101-110 ©

5 RIEE - 2558 (2019) @ ERZITRFEI ORI B EE B 80 a7t 0 CRUR AT BLAN
W) 0 (7) 0 106-112 ¢

B~ RETF (2023) 1 B AERRE AR ERE CORBE R AR 0 (P SCERERD) 0 (2)
158-168 ©

BUETE ~ A EARET ~ HOO - 2RI (2021) 1 S RBERERIER - B/ NREM A ERE AT E A
Ko7 GESXFIER) » (2) 7 116-126 °

Bl (2015) @ XA Z BRI UMY - GHIERESRR . L GRERD) » (5) » 141-146 ©

SR FORE - IO (2020) ¢ EERESCARTREMEAF O SRR B o (SRR #E)
(1) 8197

FE (2022) | IARAEMEARIFIEE RIEER RS <<§ﬁ§$5(f“i/ﬁiﬁﬁ?‘%>> ' (2) 7 29-40 ©

SRR ~ ZEEOK R (2018) 1 SCRRIREMER BB TIR TR AR 0 (HhaCGERIE D) 0 (12)
1-10 ©

TREKEE ~ B HEE (2022) | PEEXHERIE S E RS ETEFE R GBS
FER) > (3) » 49-60 °
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A Systematic Review of Research on Text Difficulty in the
Context of K-12 Education: From 1948 to 2024

ZHANG, Xingli LI, Yixun QIU, Zhimin

Abstract

What makes one text more difficult than another has been the interest of
researchers and educators over the past century. To guide theoretical development
and research directions, this systematic review sought to identify (1) the emerging
research themes, (2) the methods (qualitative, quantitative, and mixed) to measure
text complexity, and (3) the key findings in existing text difficulty research. We
targeted empirical research on text complexity in the context of K-12 education that
was conducted outside of China and published in peer-reviewed English journals.
Based on these predefined inclusion criteria, we conducted a comprehensive
search in the major electronic databases (e.g., EBSCO and Web of Science) and
the four previous reviews (e.g., Magdalena, 2021). A total of 11,610 articles were
found between 1,948 (the earliest time we could find records) and April 2024, with
10,270 articles after removing duplicates. We screened these records by titles and
abstracts (592 articles remained) and then by full texts, leading to 187 articles in
the final pool. Each article was coded, and the findings were synthesized. Our key
findings include (1) most articles (78.0%) were published after 2010, and primarily
focused on the complexity of English texts (74.3%), with a recent proliferation
in other languages (e.g., Russian, Arabic, Thai, Turkish, and German); (2) more
than half of the studies developed quantitative-based readability formulas (83.0%),
some adopted qualitative schemes (11.0%), and reader ratings were rarely used

.U7%0), most studies focused on prima SCnool and above 470), and 1€Ss on
(8.0%); (3) dies focused on primary school and above (91.4%), and 1



kindergarten (8.6%); (4) Little existing work has focused how to support students
in comprehending complex texts. Future research on texts for young children using

a mixed approach is warranted to support reading acquisition in a wider age range.
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